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Dear Members of the Board:

The attached grant proposal seeks to address the needs of our Spanish-speaking student population.  Our primary goal in the proposed programming is to provide our English language developing (ELD) students, a traditionally under-served group, increased access to rigorous, quality academic content.  In addition, we seek to promote bilingualism and biculturalism as true resources at Alpine High School. 

Need for the Project:
There are many aspects of the ELD procedures at Alpine to applaud.  Under the current enrollment procedures, the required forms ask for information outside of English proficiency alone.  By asking students for information about their reading and writing history in their native languages, the school acknowledges the significance of literacy assessment based on native language rather than on English.  Enrollment does not seem to make the mistake of assuming that simply because students are not proficient in English that they have been, are, or will be low achievers.  By ascertaining this information as well as information about the academic histories of these students in their native countries, the ELD department also seems to take into account the significant role literacy and academic history play in trying to predict students’ needs for English language learning.  Alpine seems to make an effort to recognize the skills and potential abilities that ELD students bring to the school. 

Specialized classes for ELD students currently include two subjects, English (ELD) and Social Studies.  There are four levels of ELD classes: Beginning I, Beginning II, and Intermediate, including both an Oral and Literature section.  Advanced ELD consists solely of Literature.  In these classes students are grouped according to their English proficiency level.  In Social Studies, there are three SDAIE courses and one bilingual course, where students are grouped according to language ability and grade level.  

It is encouraging to note that the course description for Civics SDAIE indicates that students will receive instructional support for the naturalization process.  The school seems to recognize that meeting the possible needs of its ELD students means more than just offering ELD classes but rather, also providing support for new immigrant students beyond just the academic arena.  The ELD office is a very inviting office with wonderfully warm people who seem eager to offer assistance.    Bilingual assistance also seems rather accessible; translation for forms is available from this office.  In sum, the strength of Alpine’s ELD program seems to be its support services.

The fundamental deficiency of Alpine’s support for ELD students, however, lies in the rigor of these students’ academic curriculum.   Students who enter Alpine in the Beg I ELD class do not seem prepared for a future at a four-year college because they will not have enough college prep requirements by graduation.  Students are expected to progress sequentially through the four levels of ELD classes.  ELD students’ schedules are consumed by these classes and therefore, these students have little freedom to take additional college prep classes or elective classes to further develop personal interests.  The purpose of ELD instruction seems, therefore, to focus ultimately on preparing students for two-year colleges or other vocational pursuits.  

Without devaluing the diversity of paths students choose upon graduation, it is important to note that a little over half of the students enrolled in AVID (Advancement Via Individual Determination are Spanish-speaking.  AVID is a multi-grade program that supports students to meet the minimum requirements for a four-year college who are the first in their families to attend college, students from ethnic groups underrepresented in the university system, and students from low-income families.  To enroll in AVID, ELD students need to be at the Advanced ELD level.  All of the Spanish-speaking students in AVID are not also concurrently in Advanced ELD classes.  Through their enrollment in AVID these Latino students, many of whom transitioned out of the ELD program, communicate a clear desire to attend college.  

It is a disservice to Alpine’s ELD population to relax expectations for its ELD population.  They need to have exposure and access to advanced levels of academic discourse and content knowledge.  The purpose of ELD instruction at Alpine seems to be providing students with a friendly, safe environment.  Although this aim is certainly a valuable one, as it acknowledges that all students should be provided with such an environment, equipping students with solid learning seems somehow sacrificed.  The goal should be to assist ELD students to succeed in the mainstream curriculum and have the confidence and opportunity not only to meet the school’s minimum graduation requirements, but also to fulfill the requirements for a four-year college.  

This proposal begs the question: What kinds of choices and futures are we preparing for all students?  Even if ELD students feel comfortable in the classroom, without language skills and advanced content knowledge, they will not be empowered to feel comfortable and confident outside of their ELD classroom.  Their long-term opportunities and academic success, if they decide to stay in the United States, depend on acquiring language and high content knowledge; the school needs to ensure that students receive this equipping.

Addressing Biliteracy, Bilingualism, and Biculturalism:

Through the Bilingual Learning Community program all students develop the skills necessary to become biliterate and bilingual in English and Spanish, as well as bicultural.  This biculturalism includes being well versed in the social structures that are predominate in both The United States and many Latin American countries, such as government systems, economics, and family life.  The Bilingual Learning Community is available to both native Spanish speakers and native English speakers, as we strive to assist students in becoming experts in the bilingual skills necessary to compete in our global community.

Not one culture or language is valued over another in their studies, and English proficiency is not the ultimate goal.  The students are not encouraged to sacrifice the development of Spanish in an effort to develop English proficiency, and vice versa.  Rather, all of the students in the Bilingual Learning Community are working intensively for four hours a day to develop reading, writing, and speaking abilities in both languages.  When students graduate from the Bilingual Learning Community, they will have developed skills in both languages and cultures, through the vehicle of an integrated curriculum.

An Integrated Curriculum:

Our focus group, comprised of expert educators, parents, and community members have come to the conclusion that we can best meet the needs of these students through an interdisciplinary approach to curriculum.  Based on the interdisciplinary success of schools such as the International School, Harold Wiggs Middle School, Hanshaw Middle School, and Horace Mann Academic Middle School, we seek to provide our students with opportunities to achieve academic proficiency in both English and Spanish embedded in rich content.  

We feel that in our effort to separate the disciplines, our learners encounter a truly fragmented day, and are unlikely to make connections both with regard to content and language.  For this reason, we propose that students in the Bilingual Learning Community approach their learning through thematic units and essential questions.  We intend to give coherence to our students’ days by integrating curriculum in pursuit of these themes and questions.  Students will thus have access to deeper content knowledge and more opportunities for authentic use of their developing second language (L2).  Our model of thematic inquiry is based on both the current Alpine Learning Community and the International School in New York.  International School provides a strong model by holding all of its students --who are all English language developers--to high standards.  The students choose their semester long course of study from a series of themes, as discussed below.  Like the current Learning Community, the Bilingual Learning Community will meet California State University and University of California requirements in Language Arts, Social Studies, Foreign Language, and an elective.  

The benefits of an interdisciplinary curriculum go beyond authentic opportunities to practice new language.  Through study across the curriculum, artificial boundaries between disciplines are eliminated.  Students make memorable and transferable connections with ease.  Students also have the opportunity to explore concepts through multiple perspectives, which also contributes to depth of understanding.  Skills as well as content knowledge are developed through this approach.  This approach, we feel certain, will provide a more unified educational experience for our students.  Meanwhile, opportunities for language acquisition are embedded in authentic, in-depth, quality content that meets college entrance requirements. 

Project Design:

We envision that our pilot Bilingual Learning Community program will begin in the second year of this three-year grant (see timeline, appendix A).  Thirty students and two faculty members will form the Community in its first year.  The ratio of ELD students to native English speaking students will be 2:1.  One of the two faculty members will be Bilingual Cultural Literacy and Development (BLCAD) certified in Spanish.  The community will meet from 8am until noon on a daily basis.

Curriculum Design:

We will design curriculum in much the same way as Henshaw Middle School in Modesto, CA.  Educators at this innovative middle school lay out the California State standards for each content area, and then brainstorm ways in which their programming will incorporate these elements.  At Henshaw, interdisciplinary thematic units may last anywhere from a week to several months.  We will follow the model of International School, which focuses on semester-long inquiry based units.  One such inquiry-based topic is the American Dream.  Students will approach the idea of this topic through English and Spanish Language Arts and Social Studies.  Incidentally, this very same topic is currently a focus in Alpine High School's American Literature Honors Course.

Professional Development:

As aforementioned, Alpine High School currently has several positive structures in place that support our Latino student population.  We have assessed the following as the most supportive structures and programs, based on recommendations from the study, “Promoting the Success of Latino Language-Minority Students:  An Exploratory Study of Six High Schools.(”  These programs include:

· A strong AVID program 

· Activities and clubs, such as MEChA (Movimiento Estudiantil Chicano de Azatlan), ULALA (United Latino Americans at Alpine), Mexico Lindo (a ballet folklorico dance group)

· A supportive ELD department, which includes a community resource staff member who coordinates parent communication

· Tutorial center

· A bilingual college counselor

· A migrant education counselor

· A Close-Up field study to Washington, DC for ELD students

At this time, however, most of the support is contained within the ELD department by a select few teachers and staff members, and not across all school departments.  

The Bilingual Learning Community requires the support of the whole school community in order to be a true success.  While the professionals who work within this academy must meet specific requirements, we also ask that professional development extend school wide so that we may have the opportunity to expand.  In addition, we will then be ensured that our students are receiving the quality of education necessary for their academic growth in their classes outside of the academy, namely math and science.

We recommend that school wide professional development stress the importance of  higher expectations of Language Minority (LM) students in all content areas.  In an effort to make all courses accessible to students, including honors and AP, all teachers must be trained in SDAIE methodology.  No longer will math and science teachers be exempt from learning how to build English proficiency through their content areas.  Furthermore, we plan to engage in a campaign that will encourage staff, faculty, parents, and administrators to be knowledgeable of and committed to the ELD community.

Within the Bilingual Learning Community, we require that additional professional development.  Of utmost importance is that we have at least one of two teachers credentialed as BCLAD, the other as CLAD, and that our students are assigned to Tammy Esrailian, the bilingual counselor.  In the year leading to the inception of the Bilingual Learning Community, we also require that our teachers and counselor travel to Mexico to visit secondary schools, in an effort to understand the majority of the student’s previous education experiences.  Furthermore, the teachers and counselor will take courses at a sponsoring university in Mexico, so that they will develop a more academic language for when teaching in the academy.  This summer training fortifies the message that everyone in the Bilingual Learning Community must be working toward bilingualism, biculturalism, and biliteracy. 

All staff and faculty working with the academy must also be trained in college preparation, and well-versed in the workings of AVID.  While we respect the diversity of the paths our students take beyond high school, we also are determined to provide the students with the information and skills necessary to succeed in post-secondary education.

A final recommendation is to George Perez, Alpine High School principal.  Mr. Perez has been very forthright in communicating his support of educational reforms at LAHS, particularly with LM/Latino students.  We ask that he be extremely visible in the Bilingual Learning Community, as he can provide an additional role model from whom students can cultivate their goals and aspirations.  Additionally, we ask that George Perez empower the lead teachers of the Bilingual Learning Community to make decisions that directly affect the academy and/or the students.

Assessment: 

In order to ensure the success of our program we have decided to utilize a framework for program assessment based on the Castaneda three-pronged standard [Castaneda v. Pickard, 648 F 2nd 989 (5th Cir. 1981].  This will help insure that the program we wish to implement is in compliance with the Title VI (Civil Rights Act of 1964) obligations to providing a sound education for limited English proficiency students.   The three main foci of the Castaneda approach determine whether an experimental program is   1) sound, legitimate, or recognized by experts in the field       2) implemented effectively     3) successful in helping students overcome language barriers as shown by evaluation.  Appendices B, C and D provide an in depth view of our assessment criteria, implementation and evaluation processes.

It is this committee’s hope that the proposal outlined here will lead to a sustained and positive reform for language minority students at Alpine High School.  Although our assessment plan is based on somewhat rigid standards (Castaneda), it is our commitment to flexibility and evolving modifications that will ensure the success and growth of bilingualism and biculturalism in our community.

Appendix A: Timeline






Year



1
June 2000- June 2001
Planning and Training

· Curriculum development

· Staff development

· Student recruitment



2
June 2001- June 2002
Pilot Program

· 30 students in first Bilingual Learning Community

· Target ratio 2:1 (L1 Spanish: L1 English)

· Continued training and curriculum development



3
June 2002- June 2003
Maintenance and Assessment

(refer to assessment section of proposal)



Appendix B: Sound Methodology




The first prong of the Casteneda approach focuses on the educational approach of the intended implementation.  The question that we must ask ourselves is, “Is the educational approach sound?”  The following chart demonstrates the assessment questions that we have created to insure that educational “soundness” is a recognized priority of our project.

Assessment question or criteria to be met


How do we intend to answer this question?
How will success be measured?  How often?  By whom?

What “type” of approach is represented in our program?  
Our program is structured with the intention of creating a bilingual /bicultural environment. Structural elements of the program would qualify it additionally as a structured immersion program.  
Success will be measured by reading, oral and written language tests that will determine whether the desired bicultural/ bilingual education is successful for both English and Spanish language learners.  Performance assessments will also be utilized in determining program success.



Is this type of program recognized as legitimate by experts?
According to policy literature, accepted types of programs for language minority students include transitional bilingual education, bilingual / bicultural education, structured immersion, developmental bilingual education, and English as a Second Language programs.


A large part of our program involves self-assessment and modification over time.  During the course of the program, the teacher team should remain up to date on current research within the field of bilingual education and language acquisition to determine whether the approach being implemented is the most appropriate. 



Appendix C:  Proper Implementation



The second prong of the Casteneda approach is the most complicated; it guides the creators of a program into a thoughtful consideration of the implementation of the intended project.   The questions and criteria are more numerous and complex.  Is the program properly implemented?  What does “proper implementation entail?  The following assessment chart details our approach to these questions.

Two of the main categories for examination are proper staffing and student access to resources.  For example, we cannot treat LEP students with second-class status by allowing teachers without formal qualifications to teach them.  We must ask ourselves, are the teacher qualifications rigorous enough? Can our teachers speak, read and write in both languages?  Do they have content knowledge? Are they trained in language acquisition?  If only monolingual teachers are available, they need to be not only aware of, but capable of implementing strategies to teach transitional language students.  Bilingual aides cannot take the place of teachers; if qualified instructors are unavailable, adequate training must be provided to insure that all students are receiving instruction from properly credentialed and prepared staff members.

Assessment question or criteria to be met


How do we intend to answer this question?
How will success be measured?  How often?  By whom?

STAFFING:

Do the teachers have the proper (rigorous) qualifications?  

How many will be bilingual?  To what degree?


We would prefer to have two primary teachers with fluency in both English and Spanish.  It would be preferable if both were BCLAD certified with experience in language acquisition and necessary content (English, Social Studies and Art background)  At least one teacher is needed with a high degree of fluency in each language (English/Spanish)
Teachers should pass a standardized test that shows oral and written fluency.  Bilingualism does not refer to a fluency that is not up to date.  BCLAD and Single Subject clear credentials are a minimum requirement.

 How often will teachers be observed?  In what respect? (content, bilingual strategies, program goals)


Teachers should perform reciprocal observations on one another for effectiveness based on ESL standards at least once per quarter.  In addition, an administrator should visit the classroom at least twice a year.
Success will be based on the degree of flexibility and willingness to adopt better methods as determined necessary by peer and professional observations.

What sort of staff training will be provided?  


Staff should be provided up to date coursework and information on not only content but similar reform movements in language acquisition and bilingual/ bicultural education.  It is our recommendation that staff members be trained in intense studies in the home countries (summer program) of the majority L1 population.
Success will be based on the degree to which the program modifies to accommodate new strategies and ideas.  A history log should be kept recording the goals, objectives and changes made based on new information that occur within the project.

STUDENTS:
Is there an “exit criteria” for this program?  What is it?

Is this a “dead end” track or are students able to mainstream if they desire?

Are students able to participate meaningfully in the larger school community, or does this program contribute to unintentional segregation?


There will be no exit criteria as the program is not designed with mainstreaming as an objective.  This is not a “dead end” track as students may opt to enter the more traditional ESL/SDAIE or mainstream track if they so desire.  

The exit criteria upon graduation will be based on performance reviews and standardized test based on the California framework as well as a standardized test of bilingual success.

This program is designed to avoid “accidental” segregation.  The reciprocal bilingual education that it provides is intended to show the value of multiple languages within the global community of today’s society.


Success will be measured by a long history of reflection and multifaceted assessment by both student and teacher.  

Our ultimate success would be demonstrated by a growing program that would spread to the larger school community and made bilingual education a necessary component for all graduates.

Eliminating tracking and/or segregation by native origin or prior language ability would be a sign of success according to our goals and objectives.



How will we track the success or need for intervention on behalf of our students.
Statistics will be used that compare our students to the larger school population including: the comparative drop-out and retention rates, average daily attendance, discipline referrals, representation in special education, representation in GATE programs, % of students attending college, % of college bound students that graduate with a degree, and so on.
Success will be based on numbers  that show that our students are coping with school in a similar fashion to the mainstream population; that they are proportionately represented in all school statistics, positive and negative. 

Do students have access to special education support?  How and when will services be provided?
This program should not interfere with a student’s ability to receive special education services.  The manner in which the school normally provides services should be utilized for the students of our program.
Success will be based on numbers that show appropriate and proportional support.

What additional support is available for students outside of this program?  Do students receive support in content classes for the classes that they take within the mainstream community?
Students enrolled in our program will be strongly encouraged to be a part of the AVID program to facilitate a greater support network.  In addition, the teacher team will be available for one period each in the remaining two periods of the day for supplementary support to help students in mainstream classes.  
Students should be able to take high level math, science and elective courses outside of our bilingual learning community.  Inability to do so would reflect a need for greater support in the larger school population to prevent segregation by national origin and language ability.

What are our policies for identification, selection or assessment with regard to entry into the program? 
Students would volunteer to be a part of our program and apply at will.  It is our aim to select an equal number of students from each quartile of the testing/prior grade pool to insure diversity of ability and motivation.  If recruitment is necessary to attract students from the lower quartiles then it should be implemented.  
Our view of success is a heterogeneous group of English and Spanish speakers with a commitment to learning a second language and improving literacy in the first.  Student and parent/guardian contracts will be created to set guidelines of behavior and other standards.

Appendix D:  Assessment - Evaluation & Modification 


The final prong of the Casteneda approach deals with evaluation and modification of the program over time.  Our program timeline spans the course of an undetermined amount of years primarily because the evaluation and modification process will have a large effect on constantly evolving goals and program longevity.  It is our hope that the preliminary three-year plan (detailed in the previous section) will prove successful and this program will grow in scope and success.    We will strive for an open-minded form of analysis that keeps the best interests of the students at the heart of the objectives and projected outcomes.

Assessment question or criteria to be met


How do we intend to answer this question?
How will success be measured?  How often?  By whom?

What are the program goals?


The main goals of our program are to: 

· Achieve bi-literacy 

· Provide a bicultural education.  

· Create an atmosphere of respect for bi-cultural and bi-literate education
Success will be measured by a flexible and open-minded attempt to keep the needs of the students at heart while simultaneously meeting the listed goals.

What is the timeline for implementation?
We offer a preliminary three year goal with assessment schedule that is detailed in Appendix A: Timeline
See appropriate section

How will we insure that we are satisfactorily moving towards our goals?
A formative review of the assessment criteria (Appendices B-D) should be made at a six-month interval with the expert group detailed previously.  At one-year intervals, student statistics (test scores, ADA, GATE, etc.) should be reviewed.
Success should be based on a positive desire by project personnel to continue working towards the desired goals.  Over the course of a longer period of time (years) positive correlation with regard to test scores would be ideal.  

What safeguards are in place to insure that unintentional segregation is not an unintended effect of the program?
Our program does not supplant the traditional ESL/ SDAIE framework already in place.  If students are not comfortable, or achieving success, there should be no negative stigma to either mainstreaming or joining the SDAIE classes.  

The ease with which a student can transfer CSU/UC units should prevent future “ghettoization” according to course “label”.


( Lucus, Tamara et al. “Promoting the Success of Latino Language-Minority Students: An Exploratory Study of Six High Schools.” Harvard Educational Review, vol. 60, no. 3, August 1990.
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