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Abstract:

During the 1998-1999 academic year at Santa Clara High School, the school began a pilot "house" program for ninth graders with "at-risk" funding. Preliminary data for the year point toward greater academic success and increased attendance rates for the students in this program. The principal would like to expand the program over the next few years to include all ninth grade students. We feel that creating a house program specifically for ELD students would help to better serve this population at Santa Clara High School. The following is an outline of what our proposed program would entail.

Our proposal is to expand the existing house program at Santa Clara High School to include an ELD House that will serve approximately 80 students.  The participants will be made up of 9th and 10th graders.  Although the existing schedule at Santa Clara is a traditional 50 minute period schedule, students in the “Stanford House” will not follow the traditional bell schedule.  The courses that will be integrated will include English, Math, Social Studies, and Science.  Although the method of delivery will be adjusted to serve students who do not hold English as their primary language, the  course content will continue to hold high standards.  We will strive to meet all UC/CSU requirements in our program, thus enabling English Language Learners to gain high school credit that would be recognized by a four year university.

In previous years, Santa Clara High School students have attended four-year universities at a rate of 5%.  Of those 5%, we are unaware of the percentage of students who actually complete a university education.  Our goal is not only to help students in our target population develop the skills to enter a university atmosphere, but also to prepare them to successfully complete their studies.  We hope to encourage student interest in the university lifestyle by offering fieldtrips, workshops and guest speakers who will prepare students to survive in the university atmosphere.

Need For The Project:

(i.)
Number of LEP Students:
Santa Clara High School’s LEP students makes up approximately 4.6% of its total population (where California State average LEP population is 4.1%).  In addition, Santa Clara’s LEP population has consistently risen approximately 1% each year over the past ten years.  With this continuously increasing population, it is imperative that the needs of these underrepresented students be addressed.  Currently, Santa Clara has no programs in place to assist immigrating students to achieve high academic status.  Most programs which support students of non-English languages are based around extra-curricular activities.

(ii.)
Characteristics of Students:

(A.)
Countries Represented at Santa Clara:

Of the 4.6% of English Language Learners at Santa Clara, students come from various Spanish Speaking areas, including Mexico and Central America, Vietnam Bosnia, Pakistan,  Philippines and Iran.  Most students have immigrated in the past 1-2 years.

(B.)
Drop-out Rates:

The ELL drop-out rate at Santa Clara is approximately 1.1% (where the California state average is 3.3%).  Although these numbers seem low, we believe that any number of drop-outs is too large.  Following with other schools in existence today, until we see a 0% drop-out rate, we must continue to strive for better ways to reach all students.

(C.)
Proficiency in English and Native Languages:

Most English Language Learners are illiterate in English; ranges in proficiency in Native languages vary from 7th grade to 11th grade according to student and grade level completed.  Through a variety of methods of instruction including complex groupwork activities, we hope to raise students achievement in the English language, while at the same time teaching in-depth subject matter and critical thinking.

(D.)
Academic Standing in Relation to English Proficient Peers:

In relation to their English Proficient Peers, English Language Learners immigrating to the U.S. enter Santa Clara High School with similar grade level knowledge, if not higher.  In their transition to English, most students lose momentum in their content learning due to “watered-down” curriculum and the difficulties in acquiring another language.

2.  Quality of Project Design:
(A.)
The extent to which the goals, objectives, and outcomes to be achieved by the proposed project are clearly specified and measurable.
Our goals and objectives for our proposed program are the following:

· To improve student achievement as measured by GPAs, standardized test scores, such as the STAR test, and assessment of cumulative portfolios

· To decrease the dropout rate of the target population and increase the daily attendance rate

· To increase rates of enrollment (and retention) in two-year colleges and four-year universities

· To improve cognitive academic language in the target population as measured by a test of English language proficiency, such as the IPT (Idea Proficiency Test)

· To improve the self-esteem of the target population and change the perception of ELD classes

(B.)  The extent to which the design of the proposed project is appropriate to, and will successfully address, the needs of the target population or other identified needs.

Our design is appropriate to the needs of our target population, because it improves upon the current ELD program. The students will continue to receive sheltered instruction in English, but rather than earning ESL credits which do not meet UC/CSU requirements, they will earn credit for college prep courses that have been specially modified to make the content accessible for students. In these classes, students will also learn English in context, rather than in the artificial setting of an ESL classroom. This model is being successfully used in schools like International High School in New York. The design of the house program, where students stay with the same 
20 - 40 students for four periods and the same teachers, creates a community where students can be well known and supported. This is in direct contrast with the current design where students move from class to class, with different teachers and without any continuity in content. Further, the current program ends up tracking students based on their designation as ELD students. This creates an "ELD ghetto" where students typically do not have access to high-level content, and where their sheltered their classes are seen as "lower" than the "regular" classes with the same content. Our program capitalizes on the de facto tracking phenomenon; by their placement in the ELD program, the students in our program are already scheduled to take classes together. This occurrence eliminates many of the difficulties experienced by the current house program in trying to schedule groups of students across multiple, common periods. However, our program challenges the current image of ELD classes by creating a high-standard academic program with a positive, college-prep image that ELD students can be proud of.

(C.) The extent to which the proposed project is part of a comprehensive effort to improve teaching and learning and support rigorous academic standards for students.

Our design does improve the academic standards for students by creating a college prep curriculum that is accessible to ELLs. Further, it improves upon the current ELD program by eliminating watered-down, not-for-college-credit ESL classes. Students will be assessed on the 
transitions rubric, which clearly specifies the areas in which the student needs to improve. Further, the design of the program, where students are well known by a group of teachers, supports students and enables them to meet high standards. The use of projects and groupwork further supports student learning and enables them to meet and exceed the standards.  Our program also improves teaching by releasing teachers to observe excellent ELD teachers, and allowing those excellent teachers to observe and give feedback to the teachers in our program. Further, teachers are given release days and/or additional compensation to work with the other teachers in the house team to develop new curriculum.

(D.)
The extent to which the proposed project is designed to build capacity and yield results that will extend beyond the period of Federal financial assistance.

Curriculum and assessment development will be the most costly and time-consuming aspect of this program. The money from the grant will be used to fund release days and additional compensation for teachers to develop the curriculum and participate in professional development activities. Creating a new curriculum and a new program take time and resources, and the grant money will be used to pay for these. We believe that it will take 5 - 10 years to develop our proposed program, although the first three years of development will be most crucial and most time and resource consuming. Once the program is established and the curriculum is designed, the time and resources required to maintain and improve upon these will not be as much as was required in the first few years of program development. Also, given that Santa Clara High School is in one of the highest paid districts in the area, we have a very low level of transiency within our staff. This benefits our program in that we will not lose our teachers who have received training in sheltered instruction. These teachers can then serve as mentors and instructors for any new teachers to the program, particularly those that enter the program as part of the expansion of the program.

(E.)
The extent to which the proposed project will be coordinated with similar or related efforts, and with other appropriate community, State, and Federal resources.

One benefit of starting our program several years after the implementation of the other house program is that we can draw on the resources and experience of the teachers who are working to develop that program. Also, we can collaborate with and benefit from the experience of the other ELD teachers at the school who are not part of our house program. Our program also benefits from the school wide "Silent Sustained Reading"/tutorial program at school in that we can use these additional instructional minutes to implement programs like a mentoring program, specially focused house sessions (like college admission seminars and other related topics), and other house activities that may not be subject-matter specific. Finally, since at least half of our students are freshmen, we will benefit from the district's decision to reduce freshmen class sizes in English and math classes to 20 to 1. Therefore, not all of the funding for class size reduction in our program will need to come from our grant.

 (F.)  The extent to which the proposed project encourages parental involvement.

Parent involvement is key to the success of our program. We will have frequent parent contact, using assistance from bilingual aides, teachers, students who can translate. We encourage parents to volunteer in class, if they are able. Parents will also be a part of regularly scheduled portfolio conferences where students will share their work and discuss their progress. We will have house-wide activities after school to build community. Parents are also invited on field trips, etc. Also, we will create a special parent support class where parents can be educated about our program and American schools; where they can learn about college and admission requirements; and where they can learn how to support and encourage their children in school.  We want to educate parents and make them aware that their students can go to college. Further, by involving parents, we create more support for our program and for the students. Students cannot have enough adults in their lives who are reinforcing the "go to college" message.

3.  Quality Of Project Services  

AND

7.  Quality of Management Plan

(A.)
Appropriateness of Services:
We believe that in representing LEP students, we are including students who have traditionally been underrepresented based on race, color, and national origin.  Our program is designed to help minorities, especially of the Latino ethnicity, build skills to assist in their success in a university atmosphere.  By developing a relationship in which college students might mentor and/or tutor our students, we hope to create hope for our students to reach their goals and develop a bond between mentor and student.

We feel that by teaching in teams, we make more personal connections to both students and their families.  Through this we will gain their trust.  By developing a partnership and community, an academically challenging environment is more easily facilitated.  

Our standards will be in line with the University of California requirements and thus will ensure that every student who completes our program meets rigorous academic standards measured by the State of California and by all four year universities.  In order to help our students meet these standards, our staff will require common prep times to develop a strong integrated curriculum.  We believe that by offering integrated curriculum, students might better understand how subject matters interconnect in the reality that exists outside of their academic environment.

(B.)
Training & Professional Development:

Staff development will be essential to the success of the Stanford House.  All instructors in the program will be CLAD certified according to the California Standards for Teaching.  For the first year, it is essential that the program have a lead instructor who will coordinate with other teachers and offer feedback on teaching techniques and styles.  After the program gains stability, all teachers will share administrative responsibilities, thus keeping resources focused on teaching students.  In addition, all teachers in the Stanford House Program will be required to read the most superior, moving and  professionally meaningful novel ever printed, In Other Words, by Kenji Hakuta.  (Will this get us the (+ we so desire (.)

(C.)
Likelihood that services to be provided will lead to improvements in achievement as measured against academic standards:

We anticipate that any student who completes our program will greatly increase his or her chances of successfully entering and completing a university education.  Students obtaining an education in high schools with similar models, such as Central Park East, in New York, have boasted high retention rates in universities.  Our project will offer the similar retention rates to students who have traditionally been underrepresented in the University of California schools.  The benefits of the program will be tracked by a member of the program who will remain in contact with students even after leaving high school.  We estimate approximately eighty students to be enrolled in the program.

4.  Proficiency in English and another language
Our program does not formally focus on developing students' native language skills along with their English skills. However, we recognize that a student's proficiency and literacy in his native language benefits his English language development. Further, having limited English skills does not mean that a student is unable to understand content or meet rigorous academic standards. Therefore, our program will strive to use a student's native language to help him access content and develop English language proficiency. The following are some ways that native languages might be used: students speaking the same non-English language could work together in pairs or part of a larger group and talk about content in their native language; teachers, aides, and/or other students speaking a student's native language could use those skills to help the student understand concepts; students with very limited English skills might be allowed to write responses to questions about content in their native tongue, and those responses could be translated by a teacher, aide, or another student. We want to emphasize the importance of assessing students on a "transitions" type rubric where the student's understanding of content matter is assessed separately from his English language skills. This means that if a student can demonstrate content knowledge, though not necessarily completely in English, then his assessment will reflect this fact. We firmly believe that assessment of a student's cognitive skills and content knowledge should not be clouded by his limitations in the language of instruction. Further, a student's development of content knowledge and higher order thinking skills should never be limited just because his English skills are limited.

5.  Quality of Personnel:  

(See Quality of Project Services & Quality of Project Management above)

6.  Adequacy Of Resources:

(A.)  Extent to which the budget is adequate to support the project:
Because all classes sizes will be no larger than 20, the adjustments made to the standing salary would be minimal in order to implement this project.  We approximate the additional cost to reduce the class size would be $20,000.

In order to plan an integrated curriculum, teachers will participate in a once-a-month release day.  The approximate cost of this would be $4,000.  This would benefit both the students and the school since teachers would be learning from each other and improving their lessons.  Additional  workshops and occasional professional training would range in cost from $1,200 to $2,000 including the cost of the substitute teacher.

The primary funding required in this program will be in the first five to ten years of its existence.  Upon exhaustion of  Federal funding for this program, the program should not cost more than the cost of maintaining a class.  The majority of the organization of the program will have been developed and worked through by this time.

(B.)
Extent to which cost is reasonable in relation to the objectives.
The objective of the Stanford House program is to provide more personal attention for students who are considered “at risk” in the normal academic setting.  We believe that the estimated total cost of the program per year ($28,000) is appropriate since no value can be put on students learning and motivation.  Further, it will greatly improve educational opportunities for approximately eighty students, offering them the opportunity to excel in a university environment.  This means an approximate expenditure of $330 per student.  This is a small investment to make in exchange for what we believe will be a larger representation of “at risk youth” in colleges all over the country.

(C.)
Cost reasonable to the number of persons.  (see item B. above)
(D.)
Potential for continued support of project after federal funding ends.
We believe that after the development of the curriculum and training of teachers, funding will be greatly reduced since the organizational aspects of the program will be in place and the teachers will require less outside training, since they can train each other. Once the program has shown a significant positive impact on the ELD community within the schools and within the community, we are confident that other forms of funding will be easily acquired. 
7.  Quality of the Management Plan
(A)  The adequacy of the management plan to achieve the objectives of the proposed project on time and within budget, including clearly defined responsibilities, timelines, and milestones for accomplishing project tasks.

Since the contracts for the Santa Clara Unified School District have recently been renewed, with an increase in teacher salary scale, they will not be open for re-negotiation until the end of the 2001 school year.  We therefore assume that increases which will come in the next five to ten years will be small, if at all.

(B)  The extent to which the time commitments of the project director and principal investigator and other key project personnel are appropriate and adequate to meet the objectives of the proposed project.
A major goal of this project is to spend a meaningful amount of time finding appropriate personnel who are in line with our teaching philosophy.  We believe that by requiring CLAD teachers and an experienced lead instructor we can design the program to better serve English Language Learners.  With such teachers as Sheldon, Amelia, and Jane organizing the program, we estimate that no teacher would ever leave the program.  In the event that a replacement for a lead teacher or other faculty member is required, the Stanford House could easily continue to function, since teachers share all responsibilities.  Unlike other programs we have seen in the past, where the main organizer has left, the members of this program can easily pick up the responsibilities of others until an appropriate replacement can be found. 

(C.)   How the applicant will ensure that a diversity of perspectives are brought to bear in the operation of the proposed project, including those of parents, teachers, the business community, a variety of disciplinary and professional fields, recipients or beneficiaries of services, or others, as appropriate.

One way the proposed project will promote students’ entrance and success in a university lifestyle is by providing guest speakers from a variety of ethnic and educational backgrounds.  We hope to promote many different perspectives by encouraging students to interact with students from other cultural backgrounds.  We plan to have guest speakers which will include alumni, parents, and community leaders and members.  By providing experts with rich and meaningful experiences in their fields, we hope to better inform our students about the professional possibilities that exist for them.

Another way we hope to provide a variety of perspectives is by offering students opportunities to gain experience in fields of their choice.  By having leaders in our community, we also open possibilities for students to participate in internships which will help them prepare for life after high school and/or college.

8.  Quality of project evaluation plan

(A.)
How students are achieving the State student performance standards, if any, including data comparing children and youth of limited English proficiency with non-limited English proficient children and youth with regard to school retention, academic development, and gains in English (and, if applicable, native language) proficiency.
Our program evaluation plan will collect data showing the attendance and retention rates of the students in our program. We will also collect data showing our students' GPAs, standardized test scores (like the STAR test), and achievement on tests of English proficiency. We will use this data to evaluate the effectiveness and success of our program in several ways. First, we will compare the data from these different measures with the data from the same measures from several different student groups: ELD students at Santa Clara who are not in the house program; students in the general school population at Santa Clara; ELD students district wide; students, in general, district wide; ELD students statewide; and students, in general, statewide. Second, we will make these comparisons in several ways: within a single year or measurement period; from year to year; and over longer periods of time (i.e. growth over a five-year period). We will also 
gather data about program features from the ELD programs within Santa Clara High School and the larger district so that we can draw more accurate conclusions about the reasons for the differences (if any) between our students' data and the data from students in other ELD programs. Finally, if feasible, we would like to compare the aforementioned data from our students with similar data from students school wide, district wide, and statewide from similar socioeconomic backgrounds of the students from our program.

(B.)
Program implementation indicators that provide information for informing and improving program management and effectiveness, including data on appropriateness of curriculum in relationship to grade an course requirements,  appropriateness of program management, appropriateness of program staff professional development, and appropriateness of the language of instruction.

In order to provide indication of appropriateness and effectiveness, we will use tests of English Language proficiency among other standardized tests to gauge students’ growth of knowledge and skills.  During the first five years of the program, we would like to implement forms of authentic assessment and integrated curriculum such as Portfolios and group projects.  The course requirements will consist of  the same curriculum as the standard freshman and sophomore curriculum, such that they will receive that same credit towards the UC/CSU system.  We would like to promote students’ native language, by encouraging students to respect and value other languages and cultures.  We are aware that it will be difficult to find a teacher who has knowledge of all the students’ language, thus it is important that students share the language of English.  All instruction will thus be in English .  By providing content knowledge in English, we also will be able to provide students with the cognitive academic language they will need in order to be successful after high school.

(C.)
Program context indicators that describe the relationship of the activities funded under the grant to the overall school program and other Federal, State, or local programs serving children and youth of limited English proficiency.

The students in the Stanford House program at Santa Clara High School will be taking the same course load as other students outside the program.  The only difference is that students  will receive the attention necessary for students with their language needs.  It is important to recognize that the students will meet the same cognitive academic challenges as other students in the school and will receive the same academic units.  During their freshman and sophomore years, Stanford House students will spend two periods a day outside the house taking classes such as Art, Dance, Music, Physical Education, or Foreign Language in the traditional part of the school.  It is important for students to remain familiar with the traditional portion of the school so that in their junior year they might have easier transitions into the mainstream school structure.  In this way, students will remain connected with  the majority of students at Santa Clara High School.
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